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INTRODUCTION
Increasingly, the team approach is being utilized to help
persons deal with social and emotional difficulties. Such a team
approach is utilized in the school setting where the teacher,
principal and school social worker form a team to help individuals
deal with social and emotional difficulties.
The effective utilization of the team approach is contingent
upon the degree of understanding and acceptance of each professional's
knowledge and skills within the team relationship.
There is some realization that acceptance and understanding
of the various skills which each team member offers is necessary
for the effective utilization of the team approach. It was out of




STATEMENT OF THE PROBLEM
Significance of the Study
The school was established primarily for the purpose of helping
society to carry out its responsibility for the education of its youth
Social work in the school setting is a specialized field within the
context of social work and education. In the school setting, social
work functions in relation to helping the school carry out its central
purpose, the education of children.
School social work began as a means of providing social work
skills to teachers, pupils and other school personnel in the school
setting. The first school social work programs began in 1906 and 1907
These programs developed independently in the cities of New York,
Boston and Hartford.
Historically, the first school social workers were visiting
teachers; and as the name indicated, these social workers were largely
classroom teachers who made home visitations to help students with
learning difficulties. It was not until these classroom teachers
found themselves unable to handle the myriad social situations which
they encountered that training in social work was sought.
Since the introduction of social work skills into the school
setting, many persons in the field of education have not accepted
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the premise that social work skills are needed in the school setting.
Arthur E. Fink has written that school social work was accepted only
on a limited basis when it was first introduced into the school
setting, A school social worker was used only on an emergency basis,
and the use of the school social worker was restricted to the under¬
privileged parts of the city. Moreover, use of a social worker in
the school setting carried with it the stigma of failure for the
individual school.^
Although there is general agreement that school social work
has received wider acceptance by school personnel, there still seems
to be resistance to the application of social work skills in the
school setting. William Lornell has postulated that school social
work has only partially achieved its struggle for recognition and
identity as a specialized field within the context of social work
2and education.
In addition to the limited acceptance of school social work,
there still seems to be confusion about the function of social work
in the school setting. It appears that many school personnel have
not acquired a clear conception about the function of the school
social worker.
1
Arthur E. Fink et al., "School Social Work," The Field of
Social Work (New York: Holt, Rinehart and Winston, 1955), pp. 394-
395.
William Lornell, "Differential Approach to School Social
Work," Social Work, VIII: 4 (October, 1963), p. 76.
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Much of the confusion and lack of clarity about the function of
school social work appears to have resulted from its historical back¬
ground. The first school social workers were classroom teachers who
were primarily concerned with helping students with learning difficul¬
ties. Many school personnel still see the present school social worker
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as performing the function of the visiting school teacher of yesteryear.
Another reason for the lack of acceptance and understanding of
the function of school social work may be attributed to the lack of
acceptance and understanding of the profession of social work as a
whole. Bertram Beck has held that the acceptance and understanding of
school social work is contingent upon the understanding and acceptance
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of social work practice as a whole. If this is the case, the lack of
understanding and acceptance of school social work indicates the pro¬
fession of social work has not been fully accepted in society, and
there is a lack of clarity about the function of social work as a
profession within society.
Traditionally, school social work has been basically practiced
in terms of one social work method: social casework. Too often the
school social worker has been conspiciously uninvolved in community
affairs, and the social work method of community organization has
rarely been utilized in helping clients deal with problems. John C.
Nebo has stated unless the school social worker makes fuller
3
Bertram Beck, "School Social Work: An Instrument of Educa¬




utilization of the method of community organization, school social
work will continue to receive limited acceptance by the community and
the school personnel.^
The Department of School Social Work Services of the Charlotte-
Mecklenburg School System, formerly the Attendance and Social Work
Department, has attempted to define its function in the School System,
The Department recognizes as its function the understanding and treat¬
ment of those social and emotional difficulties which interfere with
the educative process:
Many children are unable to take advantage of
their right to a good educational experience
because of emotional and/or environmental diffi¬
culties, and they may be unable to benefit from
the presently existing programs._ The basic
function of School Social Work /.si^/ is to offer
a specialized service to these^children and con¬
sultation to school personnel.
In the school setting, the principal holds a strategic position
in terms of his responsibility to his school and the effective opera¬
tion of the school social work program. The principal not only has
the responsibility for the control and management of his school, but
he must also act as the liaison between the school social worker and
John C. Nebo, "The School Social Worker as a Community
Organizer," Social Work, VIII: 1 (January, 1963), pp. 104-105.
6
"School Social Work Function" (School Social Work Service
Function Committee, Department of School Social Work Services,
September, 1964), p. 1. (Mimeographed.)
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other school personnel.^
As a result of a personal interview with Mr. Joseph Frankford,
ACSW, the Coordinator of the Department of School Social Work Services,
and the experience of working as a school social worker during Block
Field Placement, it seems the ultimate success of a school social work
program is dependent upon the principal's acceptance and support of
the service. If the principal holds a strategic position in any school
social work program, it seems he could carry out this responsibility
more effectively if he knew the function of school social work and
recognized a need for social work skills in the school setting. This
study was made to explore whether or not the principals in the
Charlotte-Mecklenburg School System know the function of the Department
of School Social Work Services and recognize a need for social work
skills in the school setting.
Purpose of the Study
Although school social work seems to have received wider
acceptance by school personnel, personal experiences, interviews and
discussions with staff members of the Department and a survey of
relevant research indicated that there is still confusion about the
need for social work in the schools by school personnel. An
7
Mary L. Molyneaux, "The Principal-Liaison Between the Faculty
and the Social Worker," Helping the Troubled School Child (New York;
National Association of Social Workers, 1959), pp. 325-328.
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exploration of the relevant research included works by John C. Nebo,
Grace Lee,^ Arthur E. Fink,^^ Mary E. MacDonald,Helen Witmer,^^
William Lornell,^^ Martin Mayer,and Robert Lane.^^ The researcher
discovered there had never been a study made to discover, describe or
assess whether or not the principals in the Charlotte-Mecklenburg
School System know the function of the Department of School Social
Work Services and recognize the need for social work in the school
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setting. In light of this discovery, this study was designed to
John C. Nebo, Administration of School Social Work (New York:
National Association of Social Workers, 1963).
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Grace Lee, Helping the Troubled School Child (New York:
National Association of Social Workers, 1959).
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Arthur E. Fink et al., The Field of Social Work (New York:
Holt, Rinehart and Winston, 1955).
^^Mary E. MacDonald, "School Social Service," 1960 Social Work
Yearbook (New York: National Association of Social Workers, 1960),
pp. 521-535.
12
Helen Witmer, Social Work: An Analysis of a Social Insti¬
tution (New York: Rinehart and Company, Inc., 1942).
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William Lornell, op. cit., pp. 76-80.
Martin Mayer, The Schools (New York: Harper and Brothers,
1961).
15
Robert Lane, The Principal in the Modern Elementary School
(New York: Houghton Mifflin Company, 1944).
16
Interview with Mr. Joseph Frankford, Coordinator of School
Social Work Services, November 2, 1964.
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discover if the principals in the System know the function of the
Department of School Social Work Services as stated in the Special
Services Handbook.The study was also made to discover if the
principals in the School System recognize a need for social work in
the school.
Stated below are the two hypotheses which were tested in this
study:
1. Over three-fourths of the principals in the
Charlotte-Mecklenburg School System do not know
the function of the Department of School Social
Work Services.
2. Over a fourth of the principals in the Charlotte-
Mecklenburg School System do not recognize a need
for social work in the school setting.
The present study also attempts to answer certain questions
through an analysis of the data collected. The major questions are:
Have the principals in the Chariotte-Mecklenburg School System ever
used the services of a school social worker? Do the principals in
the School System see a need for a school social worker in the particu¬
lar schools in which they are employed? What do the principals in the
School System think should be the extent of the school social worker's
participation in the school's program? Which case situations do the
principals in the School System see as most in need of the skills of
the school social worker? What case situations do the principals in
the School System see as priority cases for the school social worker?
Division of Special Services, "Department of School Social
Work Service," Special Services Handbook (Charlotte: Division of
Special Services, September, 1964), p. 11.
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Method of Procedure
The data for this study were gathered by sending questionnaires
to the principals in the Charlotte-Mecklenburg School System. (See
Appendix A.) The questionnaire was used because it is a rapid and
inexpensive means of gathering data regarding opinions, and it offers
the respondent complete anonymity. The researcher felt the principals
would be freer to disclose their views if they were offered the oppor¬
tunity to remain anonymous.
The questionnaire contained both structured and unstructured
questions. A cover letter and a stamped, self-addressed envelope
were enclosed with each questionnaire. The cover letter was enclosed -
with the questionnaire to enlist the cooperation of the respondent
and motivate the respondent to return the questionnaire as soon as
possible. The stamped, self-addressed envelope was enclosed with the
questionnaire to obtain a greater percentage of returns from the
respondents.
The universe for the study consisted of the principals in the
Charlotte-Mecklenburg School System (109) as listed in the Handbook
for Teachers 1964-65. The Handbook for Teachers 1964-65, which is
edited and published by the Board of Education, contains the names
of all of the principals in the School System.
Before submitting the questionnaire to all 109 principals in
the School System, the researcher made a pre-test consisting of twenty-
seven (twenty-five per cent) of the 109 principals in the System.
The pre-test was made to test the reliability of the questionnaire.
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and to get some indication of the percentage of returns which the
researcher could expect from the use of the questionnaire. The twenty-
seven principals for the pretest were chosen by random sampling. The
names of the principals which composed the pretest were selected at
regular intervals of four from the list of principals' names listed
in the Handbook for Teachers 1964-65.
For the purpose of this study, two concepts are operationally
defined: "school social worker" and "principal". The terms are:
School Social Worker—Any person recognized and designated as
occupying this role by the Department of School Social Work Services
of the Chariotte-Mecklenburg School System. Since the Department of
School Social Work Services consists of a staff of school social
workers (except the secretarial staff members), the term "school
social worker" is used interchangeably with the term "Department of
School Social Work Services".
Principal—Any person recognized as filling this role by the
Board of Education in the Handbook for Teachers 1964-65.
The data were compiled and tabulated by hand with the use of
tally sheets. After the data were tabulated, the findings were
presented in the form of frequency tables. To analyze the data, the
researcher quantified the data to show whether or not the principals
in the System know the function of the Department and recognize the
need for social work in the school. The data were quantified by the
process of simple counting.
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Scope of the Study
This study was designed and almost completed in the span of
approximately three and three-fourths months—from October 31, 1964
until February 26, 1965.
The researcher confined the study to one school official—the
principal. The study did not encompass any principals not employed
in the Charlotte-Mecklenburg School System. This study was inclusive
of one school system, Charlotte-Mecklenburg, and one department of
school social work, the Department of School Social Work Services
located in Charlotte, North Carolina.
The universe for the study consisted of the 109 principals in
the Charlotte-Mecklenburg School System.
The study was primarily concerned with two areas of school
social work: (1) knowledge about the function of school social work
and (2) the recognition of the need for social work in the school
setting. The researcher confined the study to the Department's
statement of its function in the Special Services Handbook which may
or may not be the actual function which the Department carries rela¬
tive to the School System.
The data were collected solely by sending questionnaires to
the 109 principals in the School System. No interviews or other




Origin of the Department
The Department of School Social Work Services, formerly the
Attendance and Social Work Department, had its beginning some ten
years ago. The Department was started under the auspices of the
Board of Education in Charlotte, North Carolina.^ As the name chosen
for the Department indicated, the major emphasis of the services
seemed to be the alleviation of attendance problems.
The Director of the Department was Mrs. Anna S. Hausmann. She
was appointed the Director by the Board of Education. Her qualifica¬
tions, among others, were a M.A. Degree from Columbia University and
a degree from the New York University School of Social Work.
Mrs. Hausmann had also worked extensively with various social agencies
2
in the area.
Mrs. Hausmann's first official duty in the role of Director
was the appointment of a co-worker to help carry out the responsibili¬
ties delegated to the Department. Her first co-worker was Miss Grace
Majorie B. Guest, "A Study of the Socio-Economic Factors in
Truancy" (unpublished Master's thesis. School of Social Work, Atlanta




McCauley, a graduate from the Atlanta University School of Social
Work.
The Director's efforts were then concentrated on the enlistment
of the cooperation and support of those social agencies necessary for
the effective coordination of the Department. Among those agencies
included in this effort were the Juvenile Court, the Mental Health
O
Clinic and the Department of Family and Children's Services.
The Department Before 1963
During the month of September in 1954, a work schedule was set
up to discover the type of services the Department would offer rela¬
tive to the School System. The schedule included two schools: Dilworth
and Piedmont Schools. It required Mrs. Hausmann to be at each school
two days per week to confer with teachers and principals concerning
attendance problems. In addition to consulting with principals and
teachers concerning attendance problems, counseling with the children's
families was utilized to supplement the consultation with school
personnel. Conferences with other social agencies and school personnel
were held to interpret and supplement the Department's efforts to help
the child and his family.
In an effort to learn and improve the services offered by the
Department, the Director made two trips during the latter part of 1954.
The first trip was made to Richmond, Virginia. The purpose of the trip
3
Ethel D. Gordon, "A Study of Father-Child Relationships in
Problems of Truancy" (unpublished Master's thesis. School of Social
Work, Atlanta University, 1961), p. 11.
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to Richmond was to study the Attendance Department of Public Schools
of that city. The second trip was made to Chapel Hill, North Carolina,
to see Dr. Arthur E. Fink, Dean of the School of Social Work, Univer¬
sity of North Carolina. As a result of this trip, Mrs. Hausmann
received Dr. Fink's promise to aid in the recruitment of staff person¬
nel for the ensuing year. Dr. Fink also promised he would assist
Mrs. Hausmann in the establishment of a feasible program to meet the
needs of the schools.^
Gradually, the Department was given increasingly more
responsibility. For example, certification of free lunches, a respon¬
sibility formerly held by the Board of Education, was taken over by
the Department.
Another responsibility taken over by the Department was related
to clothing requests by needy children if and when such needs were
influencing the child's adjustment at school. Those needy children
who were eligible for assistance by the Department were children from
families who were ineligible for aid from other social agencies such
as the Department of Family and Children's Services. During the school
year 1955-56, the school social workers were given the authority to
certify such children to receive clothing provided from funds solicited
from private sources such as the Parent-Teacher Association.^
4
Anna S. Hausmann, "Report of the Director of the Attendance"
(Charlotte, Department of Attendance and Social Work, 1954), p. 4.
(Mimeographed.)
5
Ethel Gordon, op. cit.
14
The agency also expanded in other ways during the years before
1963. The first student training program began during the school year
1957-58. The Department's student training program originally con¬
sisted of one undergraduate student from Winthrop College. The program
was designed to prepare the student for graduate training in social
work. As the Department's student training program expanded, the
Department accepted graduate students for training in social work
practice. The two graduate schools included in the student training
program have been and are presently the University of North Carolina
and Atlanta University.
During the years from 1954 to 1963, there was an increase in
the size of the staff. The staff expanded to include nine social
workers, two full-time secretaries and one full and one part-time
clerical worker for the Continuous Census File. When the county and
city schools were consolidated under one administrative unit, the
Department had the responsibility of keeping the records for all
children in public schools.^
*
During the years before 1963, the primary function of the
Department seems to have been the alleviation of attendance problems.
The Department was given the following responsibilities in other
areas: certification of free lunches and meeting clothing needs
related to the child's adjustment in school. The staff expanded to
include nine social workers, one full-time and one part-time clerical
worker and two full-time secretaries.
^Majorie B. Guest, op. cit. , pp. 7-8.
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During the years before 1963, the Department's program was
expanded to include a student training unit. Although the student
training program began training students at the undergraduate level,
the program was expanded to train students from graduate schools of
social work.
The Department Since 1963
During the school year 1963-64, the name of the Department was
changed. The Department which had been known as the Attendance and
Social Work Department has been known as the Department of School
Social Work Services since September, 1963. The Director of the
Agency became the Coordinator of School Social Work Services.
Until the summer of 1963, Mrs. Hausmann held the position of
Director. During the summer of 1963, Mrs. Hausmann was succeeded by
Mr. Joseph Frankford, ACSW. Mr. Frankford has been and is presently
carrying out this role.
The Department had formerly been housed in the old building
designated as the Education Center which is located at Ninth and
Brevard Streets. The Department was moved to a new physical plant
which is located at 1400 North Graham Street (the old Park Hutchinson
School). The building also housed the Division of Special Services.
Beginning with the school year 1963-64, the Department was
incorporated into the Division of Special Services. The Division of
Special Services consists of Guidance Services, Psychological Services
(individual testing). Educational Services (group testing) in addition
to School Social Work Services. Each department in the Division has
16
its specialized function, but together they provide a coordinated and
integrated program to help schools carry out their central purpose,
the education of children.^
The staff has expanded since 1963. During the present school
year, the Department is staffed by the Coordinator, ten social workers
and four secretaries. In addition to the regular staff, eight graduate
students were accepted by the agency for six months of training in
social work practice.
Although the majority of the referrals are related to attendance
and free lunch requests, there seems to be some indication the Depart¬
ment's conception of its function in the School System is broadening.
O
The "Function Statement" indicates there has been a shift from the
primary concentration on dealing with attendance problems to the appli¬
cation of social work skills in any situation which is symptomatic of
poor school adjustment.
There is indication the Department is in the process of reorgan¬
ization relative to its function in the School System in other areas.
For example, the Coordinator is attempting to have free lunch certifi¬
cation delegated to someone else. Moreover, the responsibility for
the Clothing Room has been delegated to the Parent-Teacher Association.
This responsibility was delegated during the present school year. The
Division of Special Services, "Foreword," Special Services
Handbook (Charlotte: Division of Special Services, 1964), p. 1.
8
"School Social Work Function" (School Social Work Services,
Charlotte, North Carolina, September, 1964), p. 1. (Mimeographed.)
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ultimate result will probably be the Parent-Teacher Association taking
over this full responsibility for giving clothing to the needy
children.
Beginning with September, 1964, the efforts of the Department
have been concentrated on working with children in the elementary
schools. The junior high schools in the School System are served on
an "on-call" basis. The major philosophy which seems to underlie
this change in concentration of service is the belief that the child
may be more amenable to social work services in the elementary grades.
In the "Function Statement,"^ the Department recognizes that
inherent in the school social worker's role is the responsibility to
bring to the school and the community a fuller understanding of the
School System and the Division of Special Services. The Coordinator
is attempting to bring to the school a fuller understanding of the
Department. One method utilized to bring about this fuller under¬
standing of the Department has been the establishment of In-Service
Workshops. The recognized purpose of the workshops is:
To acquaint school personnel with the services
of school social workers offered to pupils
having difficulty in using the school program
and to explain how these services are coordi¬
nated with in this school system.
The workshops are open to all principals and assistant principals in
9
"School Social Work Function," op. cit., p. 2.
10
"Spotlight on School Social Work Service" (School Social
Work Services, Charlotte, North Carolina, February, 1965).
(Mimeographed.)
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the School System. The first workshop was held on February 16, 1965.
In general it may be said of the Department of School Social
Work Services that it is an ever-expanding organization which had its
beginning some ten years ago. In the brief span of ten years, the
Department's program has been organized and reorganized to more effec¬
tively meet the need for school social workers in the Charlotte-
Mecklenburg School System.
CHAPTER III
THE DATA: THEIR CONTENT AND ANALYSIS
The data for this study were gathered by sending questionnaires
to the principals in the Charlotte-Mecklenburg School System (see
Appendix A). The researcher received seventy-seven returns from the
109 principals to whom the questionnaires were distributed. These
questionnaires provided the data for the present study.
The data were tabulated by hand with the use of tally sheets.
The raw data were then placed in the form of frequency tables to
present the findings in a concise and summarized form.
During the process of analyzing the data, they were quantified
to test the hypotheses which guided the present study. (See page 7.)
The data are presented under six major headings: (1) Principals Who
Use the School Social Work Services; (2) Principals' Conception of the
Need for Social Work in the School and in Their Particular Schools;
(3) School Social Worker's Participation in the School's Program;
(4) Principals' Conception of Priority Cases for the School Social
Worker; (5) Cases Most in Need of School Social Work Skills; and
(6) Principals' Conception of the School Social Worker's Function.
Principals Who Use the School Social Worker Services
The data show the principals in the Charlotte-Mecklenburg School
System have used the services of a school social worker. All of the
19
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seventy-seven principals studied have used the services of a school
social worker. (See Table 1.) These data tend to answer the question
concerning whether or not the principals in the School System have ever
used the services of a school social worker.
TABLE 1
NUMBER AND PER CENT OF PRINCIPALS WHO USE
THE SCHOOL SOCIAL WORK SERVICES




Principals' Conception of the Need for Social Work
In the School and in Their Particular Schools
The data indicate the principals in the Charlotte-Mecklenburg
School System do recognize a need for school social work in the
schools. Seventy-four (ninety-six per cent) of the seventy-seven
principals studied do see a need for the school social worker in the
school setting. (See Table 2.) These data tend to disprove the
hypothesis that over a fourth of the principals in the Charlotte-
Mecklenburg School System do not recognize a need for social work in
the school setting.
The data also indicate the principals in the School System see
a need for the school social worker in the schools in which they are
21
employed. Seventy-two (ninety-three per cent) of the seventy-seven
principals studied see a need for a school social worker in the
schools in which they are employed. (See Table 2.) Only two of the
principals studied see no need for a school social worker in the
schools in which they are employed. (See Table 2.) These data seem
to answer the question relative to whether the principals in the
School System see a need for the school social worker in the schools
in which they are employed.
TABLE 2
NUMBER AND PERCENT OF PRINCIPALS WHO RECOGNIZE













Yes 74 96 72 93
Other* 2 3 0 0
Exception** 1 1 3 4
Do not know 0 0 0 0
No 0 0 2 3
Total 77 100 77 100
*Other—Those responses not included in the other structured
responses given.
**Exceptions—This category includes those questions where two
of the structured responses were checked.
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School Social Worker's Participation
In the School's Program
The data show that the principals in the Charlotte-Mecklenburg
School System think the school social worker should be an active
participant in the school's program. Fifty-eight (seventy-five per
cent) of the respondents think the school social worker should partic¬
ipate in the school's program only on an emergency or temporary basis.
Six (eight per cent) of the principals studied feel the extent of the
social worker's participation should be determined by the needs of the
individual school and the community which that school serves. This
was indicated by the answers given to clarify the structured response
"other". (See Table 3.) These data tend to answer the question rela¬
tive to how the principals in the Charlotte-Mecklenburg School System
think the school social worker should participate in the school's
program.
TABLE 3
NUMBER AND PER CENT OF PRINCIPALS WHO RECOGNIZE
NEED FOR SCHOOL SOCIAL WORKER'S PARTICIPATION
IN THE SCHOOL'S PROGRAM
Extent of Participation Number Per Cent
As actively as other
staff members 58 75





*Other—This group of responses were those which were not
included in the other two structured responses supplied on the ques¬
tionnaire. Some of the responses included "on a scheduled basis"
and "is dependent upon the school and community".
**Exceptions—This category includes those questions where two
of the structured responses were checked.
Principals' Conception of Priority Cases
For the School Social Worker
The data show that the principals see certain kinds of case
situations as more urgent or important. Twenty-six (thirty-four per
cent) of the principals who returned the questionnaires indicate they
think the school social worker should give priority to cases involving
attendance. Twenty of the principals studied feel that the most urgent
case situations are those involving the underachievement of children
who have the intellectual capacity to achieve in school. (See Table 4.)
TABLE 4
PRINCIPALS' CONCEPTION OF PRIORITY CASES
FOR SCHOOL SOCIAL WORKER
Responses Number Per Cent
Attendance 26 34
Underachievement of child with intellectual
capacity to achieve 20 26
Lunch requests 16 21




*Exceptions--Two of the possible structured responses were checked.
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The researcher ranked the respondents' replies in terms of the
case situations they see as most urgent or important. (See Table 5.)
TABLE 5
RANKING OF PRIORITY CASES FOR SCHOOL SOCIAL WORKERS*
Ranking










Number 26 20 16 12
Per Cent 34 26 21 15
*The categories "unanswered" and "exception" are excluded from
Table 5.
Cases Most in Need of School Social Work Skills
The principals studied see cases involving the underachievement
of the child who has the intellectual capacity to achieve in school as
most in need of the skills of the school social worker. Thirty-eight
(forty-eight per cent) of the principals studied see cases involving
chronically poor attendance as most in need of social work skills.
(See Table 6.) These data tend to answer the question relative to
which cases the principals in the Charlotte-Mecklenburg School System
see as most in need of the skills of the school social worker.
The researcher ranked the principals' responses in terms of
those case situations which the data show the principals feel are
most in need of the skills of the school social worker. (See Table 7.)
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TABLE 6
CONCEPTION OF CASES MOST IN NEED OF SOCIAL WORK SKILLS
Responses Number Per Cent
Underachievement 38 48
Attendance 35 46
Free lunch requests 2 3
Unanswered 2 3
Clothing requests 0 0
Total 77 100
TABLE 7
RANKING OF CASES MOST IN NEED OF SOCIAL WORK SKILLS*
Ranking







Number 35 38 2 0
Per Cent 46 48 3 0
*The category "unanswered" is excluded from Table 7.
Principals' Conception of the School Social
Worker's Func tion
The data show that the principals in the School System, who
were studied, do not know the function of the Department of School
Social Work Services. Fifty-two (sixty-eight per cent) of the
26
principals checked the response which said the primary function of the
school social worker is the understanding and treatment of those social
and emotional difficulties which interfere with adjustment in school.
(See Table 8.)
TABLE 8
RECOGNITION OF THE PRIMARY FUNCTION OF
THE SCHOOL SOCIAL WORKER
Responses Number Per Cent
Understanding and treatment
of social and emotional
difficulties which interfere
with adjustment in school 52 68
Attendance 23 30
Dispensing of clothing and
free lunches 1 1
Other* 1 1
Total 77 100
*Other--Those replies which were not covered by the three
previous structured responses. This respondent sees all three of
the given responses as equally important.
Although fifty-two of the principals studied checked the
response which states the recognized function of the Department of
School Social Work Services (see page 4), many of these same princi¬
pals have very vague conceptions of the reason the school social
worker is in the school setting. The data show that only eighteen
(twenty-three per cent) of the principals studied actually know the
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function of the school social worker. (See Table 9.) These data tend
to support the hypothesis that over three-fourths of the principals in
the Chariotte-Mecklenburg School System do not know the function of
the Department of School Social Work Services.
TABLE 9
PRINCIPALS' VIEW OF THE REASON THE SCHOOL
SOCIAL WORKER IS IN THE SCHOOL
Responses Number Per Cent
Understanding and treatment
of social and emotional
difficulties 18 23
Vague conceptions of the
reason school social worker




developmental problems 7 9
Uncertain** 6 6
Investigation and improvement
of home-school relationship 5 7
Specialist with skills 5 7
Total 77 100
*Vague conceptions—This category includes those responses which
indicate lack of clarity about the reason the school social worker is
in the school setting. Some of these responses were "betterment of
society" and "the social worker--the listner".
**Uncertain—This category includes those responses which seem to
denote a lack of any conception of the reason the social worker is in




The present study is an investigation to discover whether or
not the principals in the Charlotte-Mecklenburg School System
(1) know the function of the Department of School Social Work Services
and (2) recognize a need for social work skills in the school setting.
The investigation was made in the span of approximately three and three-
fourths months: October 31, 1964 through February 26, 1965.
A questionnaire was constructed to elicit the data needed for
the present investigation. A pre-test was made to test the reliability
of the data collection instrument used.
Questionnaires were sent to the total population of 109
principals in the School System, but only seventy-seven questionnaires
were returned. A pre-test of twenty-seven principals selected by the
method of random sampling was made before submitting the questionnaires
to the total population of principals.
In order to give structure to the present study the following
hypotheses were formulated:
1. Over three-fourths of the principals in the
Charlotte-Mecklenburg School System do not know




2. Over a fourth of the principals in the Chariotte-
Mecklenburg School System do not recognize a need
for social work in the school setting.
There were certain limitations encountered in making the present
investigation. There were the limitations of (1) the small amount of
available information and relevant research done in the area in which
the present investigation was concerned; (2) the present researcher's
knowledge and skill in making such a study; (3) confining the study to
the Department's statement of its function found in the Special
Services Handbook. (See page 4.)
The data were analyzed under six major headings.
Principals' Use of School Social Work Services
The principals studied have used the services of a school social
worker. All of the seventy-seven principals studied had used the
services of a school social worker. (See Table 1.)
Principals' Conception of the Need for Social
Work Services in the School and in
Their Particular Schools
More than three-fourths (ninety-six per cent) of principals in
the present study see a need for the social worker in the schools.
These data seem to disprove the hypothesis that over a fourth of the
principals in the Chariotte-Mecklenburg School System do not recognize
a need for social work in the school setting. (See Table 2.)
The principals studied also see a need for a school social
worker in the schools in which they are employed. Ninety-three per
cent of the principals studied do see a need for the school social
worker in their schools. (See Table 2.)
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School Social Worker's Participation in the
School's Program
The principals studied feel the school social worker should be
an active participant in the school's program. Seventy-five per cent
of these principals think the school social worker should participate
as actively in the school's program as any other staff member. (See
Table 3.)
Principals' Conception of Priority Cases
For the School Social Worker
The principals studied see certain kinds of case situations
as more urgent or important. Thirty-four per cent of the principals
studied see cases involving attendance as the most urgent case
situation of the four types of case referrals which the Department
receives. (See Tables 4 and 5.)
Cases Most in Need of School Social Work Skills
The principals in the present investigation feel certain kinds
of case situations are most in need of the skills of a school social
worker. Forty-eight per cent of the principals studied see cases
involving underachievement of children who have the intellectual
capacity to achieve in school as most in need of the skills of a
school social worker. (See Tables 6 and 7.)
Principals' Conception of the School
Social Worker's Function
The majority of the principals studied do not seem to have a
clear conception of the school social worker's function as stated by
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the Department of School Social Work Services. Only eighteen (twenty-
three per cent) of the principals studied seem to have a clear con¬
ception of the function of the school social worker as seen by the
Department. (See Table 9.) These data tend to lend support to the
hypothesis that over three-fourths of the principals in the Charlotte-
Mecklenburg School System do not know the function of the Department
of School Social Work Services.
Conclusions
If social workers are to effectively utilize the team approach
in the school setting, it is necessary that each team member (the
principal, teacher and school social worker) accept and have knowledge
of the skills which each member of the team offers to help people deal
with problems.
It is hoped that by pointing out (1) a large number of principals
in the Charlotte-Mecklenburg School System do not know the function of
the Department of School Social Work Services and (2) the majority of
the principals in the School System do recognize a need for social
work skills in the school setting, the present study will aid in the
more effective utilization of the team of principal, teacher and school





Please give only one answer unless otherwise indicated.
All questions refer to members of the Department of
School Work Services formerly known as the Attendance
and Social Work Department. Check each question.
1. Have you ever used the services of a school social worker?
A. Yes
B. No
2. Do you think the social worker is needed in the school setting?
A. Yes
B. No
C. Do not know
D. Other
4. Do you think the school social worker is needed in your school?
A. Yes
B. No
C. Do not know
D. Other
6. Do you think the school social worker should be:
A. used only on an emergency or temporary basis
B. participate as actively in the school's program as any
other staff member
*Numbers 3, 5, 7, and 11 are all the same questions; if "other",




8. Listed below are four typical case situations. If all four case
situations were referred to the school social worker at the same
time, which one would you expect her to give priority to?
A. Chronically poor attendance
B. Requests for free lunches
C. A child who is repeatedly underachieving despite the
fact he has the intellectual capacity to achieve in
school
D. Requests for clothing
9. Listed below are the same cases used in #8. Which of the four
case situations do you see as most in need of social work skills?
A. Chronically poor attendance
B. Requests for free lunches
C. A child who is repeatedly underachieving despite the
fact he has the intellectual capacity to achieve in
school
D. Requests for clothing10.Which one of the roles listed below do you consider to be the
primary function of the school social worker?
A. The dispensing of such aid as clothing or investigating
requests for free lunches
B. Helping to get chronically poor attenders in school and
keep them there
C. The understanding and treatment of the emotional and
social difficulties which interfere with adjustment in
school
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